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I) PROJECT BACKGROUND

A) AIMS/OBJECTIVES OF THE PROJECT

The UNESCO project on “Inclusive Schools and Community Support
Programmes” - Translation and implementation of the Teacher Education
Resource Pack was contracted to SSNI in August 1998. The broad aims
included in this 2 year project were -

0 Translation and Implementation of the pack in Indian settings
o Enriching the pack with Indian experiences
o Modifying / revising resource pack based on the feedback from field
testing
Awareness raising programmes
0 Seeking community support to enhance the spread and quality of
. inclusive education -
o Evolving appropriate strategies for information dissemination on
inclusive Education

o

B) OUR PARTNER ORGANIZATIONS IN THIS INITIATIVE

Name of the Organisation Nature of Work

Deepalaya - NGO Focusing on the universalisation of education
in the Urban Slums of Delhi

Mobile Créches - NGO Involved in non-formal education work with
' children of migratory construction workers

Kendriya Vidyalayas (Two) Regular Government Senior Secondary
Schools having branches all over the country.

DIETs, SCERT - DELHI State level government body specialising in in
-service and pre-service training, research and
material development in education.

Organizations who could not continue either after the orientation workshop
or the 1st master Trainers workshop - Lok Jumbish Parishad, Bodh Siksha
Samiti, Samadhan and Delhi Administration.




C) TECHNICAL TEAMS WHO CARRIED OUT THE PROJECT

Q

Coordinating Team : Shalini. Mittal and G. Syamala were jointly
responsible for planning, reviewing, monitoring and evaluating the whole
project.

Training Team: Anupam Ahuja, Usha Grover, Ranjana Bajaj, Shalini
Mittal and G. Syamala.

Support Team - Rochana Ghosh and Manisha Aggarwal.



II) PROJECT IMPLEMENTATION

The project began with the planning and the orientation programme and the
5-day workshop for master trainers. These took place according to the
schedule in October, 1998 and January, 1999. These were followed by
activities in individual organisations. Information on coverage of training
programmes is enclosed. [annexure 1]

A) TRAINING PROGRAMME FOR MASTER TRAINERS (MT’s)

Orientation Programme :

The programme was conducted on 30th, 31st October, 1998 with the
participating organisations mentioned earlier. The objective was to introduce
the concept of inclusive education and understand the needs of the
participants.

The diverse background and experience of the organisations proved to be a
challenge to the organisers. The interest and the openness to learn from each
other was evident from their interactions. The highlight of the 2 days was the
discussion on perspectives on ‘Inclusion’ and deepening the understanding of
the term ‘Special Needs’. An interesting debate took place where the scope of
special needs was enlarged to include children with diverse needs rather than
only children having disabilities. What also emerged from the discussions
was the growing need of the organisations to get technical training support
while working with children with special needs. A participatory method for
eliciting needs, planning for the training and future follow-up ensured their
commitment and ownership of the whole project.

Workshop

The workshop for master trainers was conducted from 12-16th January, 1999.
The interim period (October - December, 1998) was used by the core team to
understand the needs of the organisation, prepare pre and post workshop
tools for assessment and plan for the workshop. The units that were
transacted were taken from each of the 4 modules and care was taken to
ensure that each of the units had direct relevance to the participants. An
inbuilt review system helped to change two of the units to suit the group’s
needs. The units on ‘Needs of the teachers’ and ‘Parents as Partners, on the
3rd and 4th day, were changed to expand the discussion on “solving practical
problems in a classroom situation” and wunderstanding the issue of
“Segregation vs Inclusion” in community activities and the underlying
attitudes which may promote segregation. A session where the participants
interacted with persons with disability was a very enriching experience. A
concern of one of the participants that “can they (people with special needs)
really be a part of the regular school set up? “ was addressed through this
interaction and he was later convinced that equal opportunities need to be



given to all. Another important feature that emerged was the demystification
of the specialised services - not negating the specialised services but
understanding its role. The concern of some of the participants on “How do
we allay the fears of teachers and provide support for technical training
inputs” needs to be taken up by the training team during the teacher training
workshops. The idea of the “learner can well be a trainer” was adopted and
the members of the Lok Jumbish Parishad conducted the module on
‘Community Involvement’. Their vast experience in this field combined with
excellent training skills proved to be very effective. An interesting feature
was also the different training strategies that were adopted by the
organisations during practice sessions.

It was decided during the Master Trainers Workshop that each
organisation/school would be supported by a member of the training team
for planning, conducting and evaluating their teacher training programme.
The criteria for selecting the teachers was earlier developed by the Master
Trainers during the orientation programme. The Master Trainers studied their
own needs in depth and worked out the units that they would transact. The
detailed plans for teacher training were submitted and the training took place
in their respective organisations. The whole group was greatly enthused and
excited about conducting the training sessions.

We found that the MTs from Deepalaya were experienced trainers with an
inbuilt development perspective along with skills in participatory approach of
working. The participants from Kendriya Vidyalayas were 2 teachers who
were chosen on the basis of their initiative and enthusiasm for Inclusive
Education who could also be role models for their peers. They were not MTs
from the Sangathan who had been earlier deputed for the project. The
participants from the Mobile Creches were a complementary team where one
was from the Programme Department and the other from the Training
Department. One of the elements common to all participants was the
enthusiasm and commitment to the project.

Based on the differences in the levels of experience in the above group we
found ourselves providing more support to the Kendriya Vidyalaya and
Mobile Creches team in their planning and implementation of the project.

Apart from the teacher training programme the MTs were also expected to
work on awareness raising and information dissemination activities.
Following is a report on each of the organisations separately on all the
activities undertaken by each of them along with the future plans.



B) INDIVIDUAL ORGANISATIONS - ACTIVITIES AND OUTCOMES

1. MOBILE CRECHES

Mobile Créches started in 1969 as a voluntary agency for working mothers
children. Its” objective was to develop a day care programme specially suited
to the needs of children of migrant construction workers. It derived its” name
‘Mobile Créches’ as these créches follow construction workers from a
completed site to a new site.

How Mobile Créches work

Mobile Créches workers move into a shed or unfinished part of a building
allocated to them by the Contractor. Within hours, walls are brightened, the
floors are levelled, cooking and bathing arrangements are made, an area 1s set
aside for babies and the rest for children upto 12 yrs. From 8.30 a.m. till 4.30
p.m. 6 days a week, this centre becomes a home and school for children on the
work site. Trained mobile créche staff conduct a daily programme of non-
formal education, nutrition and hygiene. Regular visits by a doctor take care
of the health problems.

Apart from running the Day Care Programme, some of the other functions of
Mobile Creéches are :

# Conducting a one-year training programme and organisation of workshops
for Day Care Workers extending training to other organisations and
individuals wanting to set up créches and Balwaris.

*  Students are helped to join local Municipal schools and ex-students are given
scholarships for further studies.

# To involve parents in issues relevant to their children and the community
through group discussions and mobile theater units.

*  Undertaking Research and Documenting projects.




Why Mobile Creches wanted to participate in the program?

In the course of their work in construction sites and slum settlements in
non-formal education centres and balwadi’s, the staff of Mobile
Creches had come across children with disabilities. Their staff had
expressed the need for support for working with such children. The
staff faced specific problems like; how to identify these children; how
to meet the early stimulation needs of these children in the balwadi’s;
information on medical support services available; legal concessions
and government schemes available; support for getting admission for
primary level students from their non-formal education centres into the
government schools, (these schools are currently refusing to admit
most children with disabilities); also awareness raising among their
communities regarding attitudes towards disability and methods for

prevention of disability.

Who participated in the program?

In the role of master trainers there was 1 staff from the training team of
the organisation and 1 staff who was the centre in-charge of one of the

centres in a slum in which the organisation works.

18 staff members were involved subsequently. Among these 13 were
community workers working in balwadi’s and non-formal education
centres. These staff have usually passed their grade Xth or XIIth and
have work experience of 2 - 10 years. The balance 5 members were
from the training team who were mostly grade Xth, XIIth pass and some
were graduates and had a rich work experience of 15 - 25 years in the

organisation.

We have been meeting Ms. Mridula Bajaj, Executive Director, Mobile

Creches who was representing the management.



What we did during the program.

Teacher training program [ 18 members, 4 days ]

Visit was made by the participants to SSNI.

Sessions having the focus of reflection on attitudes to disability,
perspectives on disability were transacted.

Panel discussion with a group of young adults having different
disabilities took place.

Methods for management of children with disabilities in the classroom
were introduced.

[ March 1999 ]

Workshop on safety measures while handling children with

disabilities for Class IV Staff (helpers, drivers) : (3 hours)

Through discussions and demonstrations, techniques to handle
children with physical disabilities, mental handicap were shared.
Use of aids like knee pads, safety head gear, etc. were shown
First aid requirements of children having epilepsy were also

demonstrated.

[ August 1999 ]




Initial training of staff on screening, identification and skills for

basic management of children with disabilities. [ 5 hours ]

Note The master trainers team was helped to prepare themselves to conduct
this session. They studied relevant sections from “Disabled Village
Children” - David Werner and had discussions with our team as part

of their preparation.

> Case studies were prepared of children having visual, hearing, mental
and learning disabilities. Brief input on causes, symptoms, screening
and identification methods for these was given and discussions took
place.

> Guidelines for basic management were discussed and literature for this

was distributed.

[ December 2000 ]
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Training for staff on legislation, advocacy, concessions for people
with disabilities and information on external support agencies.

[ 5 hours ]

A senior member of the advocacy group at SSNI shared information
about the Disability Act (also its inbuilt limitations) with special focus
on the provisions made for Education. He also shared numerous
incidents highlighting the struggles that various individuals and
groups have experienced while fighting for their rights.

He enthused everybody to contribute to and join in this struggle for the
rights of people with disabilities.

Information on government schemes for disabled along with

guidelines on how to avail these were shared. (annexure 2)

Session on how to access support from external support agencies

was conducted. (annexure 8d )

[ April 2000 ]
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AWARENESS RAISING ACTIVITY

A theatre workshop was organised for 10 to 12 students from 2 centres
of Mobile Creches. This was organised with the help of an
organisation called Pravah. The children were exposed to various
disability issues and to inclusive education through various media like
films, aids and appliances for disabled, literature, etc. They used this
information to develop a script and a play to highlight wvarious
issues about attitudes people have towards persons with
disabilities and also highlighting the right to education for disabled
children. (annexure : 3)

This was followed by performances in 2 of the centres, Nehru Place
Slum and Construction Site on Hailey Road.

[ April - May, 2000 ]

Impact

Children taking part in the workshop and their families got sensitised
to disability issues. The performances raised some awareness as
people in the audience asked for information and reacted to what had
been communicated in the play. The Mobile Creche staff would be
responding to any reactions that may come up during their daily
interactions from people who had watched this play.

11
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What has been the impact of our program?

There has been some change in attitudes of staff. They are able to focus
on abilities of children with special needs. Have begun to think on the
lines that they can use their knowledge base about teaching skills along
with the necessary adaptations in teaching strategies when working
with children with disability. Most staff are now motivated that they
would like to make efforts to see that children with disabilities get an

opportunity to be in regular educational settings.

Information about referral agencies for different disabilities and a
direct contact with SSNI has made them feel secure that they would be
able to take appropriate action when children with specific disabilities

come to their centres.

The sessions on legislation and advocacy has really enthused the staff
to join in the fight for rights of people with disabilities. A lot of them
felt this information needed to be given to the parents of children with
disabilities to raise their awareness about the rights of their children.
Information on legal concessions and procedures to avail these was
also found useful. The staff were committed to disseminate this to

parents and persons with disabilities.

The master trainers have incorporated some sessions into their training

course for balwadi teachers.



Q. How our relationship may continue?

The current needs expressed by the staff who have participated in the

program are :

» Exposure visit to inclusive educational set ups.

> Regular training sessions for dealing with children with disabilities in

their class rooms.

g Ms. Mridula Bajaj, during one of our meetings had shared that their
target group has been working mothers with young children (0 - 5
years). By working with this group she felt that only a proportion of
children having disabilities (i.e. those present in these families) had
been covered. She had expressed a need for SSNI's support to discuss
and may be develop a plan for the children with disabilities in project
areas of mobile creches, who were currently not receiving any support.

SSNI hopes to follow this up with the organisation.

14



2. STATE COUNCIL FOR EDUCATION RESEARCH AND TRAINING (SCERT)

SCERT is a state level Government body specializing in in-service and pre-
service training, research and material development in the field of Education.

DIETS (District Institutes of Education and Training) have been established
under the aegis of SCERT and cater to the educational needs of their districts
(refer annexure 4a for a profile on DIETS)

COLLABORATION WITH SCERT

Recognising the need to link with the Education Departments of Govt. of
India, which allows for the replicability of the training material on a larger
scale, we collaborated with SCERT and the DIETS. SCERT, from their side
was committed to Education for all and were also aware of the Teacher
Education Resource Pack, and therefore were open to the collaboration.

We are especially thankful to Prof. Moegiadi, Director, UNESCO Office, New
Delhi and Mr. Champak Chatterjee, Jt. Secy (Inclusive Education), MHRD,
New Delhi for facilitating this collaboration.

Even though our first workshop for Master Trainers was over, we decided to
hold another one for the group from DIETS. This group forms the Faculty for
the pre-service and in-service teacher-training programmes. Therefore we
thought this linkage would definitely benefit all children with special needs,
specially because of the ripple effect this workshop could achieve. We attach
the proposal formulated towards this purpose. (refer annexure 4b )

PROFILE OF PARTICIPANTS

SCERT, Delhi - the participants were all teacher - educators with
Masters/Doctorates degrees in Education/Psychology /related fields. All of
them have training experience in pre-service/in-service training. Most of
them were subject teachers and one is a trained social worker, working in a
community set up with a special focus to include children with disabilities in
her programme. 18 Master Trainers took part in this training programme.
They represented 7 districts out of the 9 districts in Delhi.

Spastics Society of Northern India

2: 1 L
Hau. 125, -110016
Tel. No. 6569107, 6966321, 68u47i4
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NEEDS OF THE GROUP

There was a wide range of needs that emerged during the orientation
programme. Some of these included:

0 Adequate technical knowledge base on Inclusive Education and Disability
related issues.

0 Strategies for increasing involvement of teachers in planning and
. implementation of Inclusive Education, curricular changes/modifications

0 Sensitising and raising awareness leading to attitude change in teachers
and the larger community.

0 Identification, assessment and management of children with disabilities.

0 Methods of instruction and evaluation devices for addressing diverse
needs in an inclusive set-up

0 Information on Aids/Appliances, referral agencies, etc.

The schedule enclosed was formulated after negotiating the needs and setting
up priorities. While the workshop was being conducted certain changes were
made because of the time constraints and certain topics on “Attitudes’ and
“Perspectives” on Disability took longer than anticipated. We could not
conduct the sessions on “Problem Solving” and *“Working with parents’. The
changes made were in consultation with the group which was appreciated by
them. (refer annexures 4c & 4d)

What was most heartening was that the group felt, that though all the needs
could not be tackled during the 5-day workshop, (as it would have required a
one month training) they were all convinced and enthused about continuing
to work for Inclusive Education.

16



CONSTRAINTS THAT I FACE WHILE MAKING EDUCATION MORE
CHILD-CENTERED

lack of time
to complete
the syllabus

Overcrowded
class rooms

lack of facilities

Shifting responsibility -
parents think Education is
teachers responsibility and
Teachers think Education is

parents responsibility

Child centered approach requires
lots of material which in turn
require a lot of funds

- No constraint
except policy

Hesitation from the
Child’s side to cooperate
in activities

Lack of
information

Lack of
community
support

Curriculum

load on teachers

Responses by DIET faculty during the workshop for Master Trainers
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MEASURES TO BE TAKEN BY TEACHER EDUCATORS TO PROMOTE
INCLUSIVE EDUCATION (IE)

Curricular
changes

Continuous
Inservice
on IE

Building Support
Systems and
attitudes

Provision
of funds for
facilities

Teacher Pupil
ratio to be addressed
seriously

Promoting
interaction with
children with

special needs

/\/\/

Visit schools and
identify needs of
schools to make them
Inclusive School

Orientation at all
levels Parents,

Teachers, Authorities,
Community etc.

/\/\/

Pre-Service Modification
in Evaluation
processes

training to include
IE

Responses by the faculty of DIET during workshop
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FOLLOW UP WORK

We were really happy to note that the DIET groups had formulated their plan
of action alongwith the budget. We had earlier decided to follow up with
DIET group only and that the follow up of the other groups will be done by
the coordinating DIET group. But there were unanticipated delays in the
implementation programme. The project had a set back when the Director,
SCERT Mrs. Mukhopadhyaya was transferred and after a considerable gap
the post was filled by the current director. Much time was lost and the
teacher training programmes in all the districts could not take place as
scheduled. We received a report from one of the DIET groups which had
conducted the following activities

- Survey of one of the identified areas of the district.

- Training of Aanganwadi Workers (Aanganwadi is a community
creche run by the Govt.)

- Teacher training of primary teachers from Govt. Schools (1st
batch)

RESULTS OF SURVEY

a Survey results showed that from a random sample of 500 households there
were 122 children with disabilities and out of these only 29 children were
going to regular school and the others were not receiving any form of
schooling.

a Survey was carried out in 6 schools of the area, where only 10 children
were found.

o It was also shared in the report that these schools were sadly lacking in
basic facilities needed for children with disabilities.

0 The investigator also found that many teachers including a principal of a
school were not in favour of Inclusive education.

0 76% of the parents want similar attention be given to children with special
needs, as was given to other so called normal children. 88% teachers felt
that there should be special schools for such children.

The coordinating DIET informed us that -

0 Survey is not completed in all the districts as they are dependent on
teacher trainees to conduct the survey. They would be able to carry out
the second phase of the survey only in July/Aug 2000.

0 The coordinating team would first want to sensitize the Administration
and Management of schools.

0 The teacher training programme will take place between Sept-Dec 2000.

19



We realize that the time-frame that was available to the DIET faculty for
conducting its activities was July”99 — Feb’2000. During this 8-month period
they had internal setbacks because of which they could not conduct the
activities. We learn from some of the informal interactions with the
participants that they refer to the PACK for their on-going in-service
programs.

CURRENT STATUS OF SSNIs COLLABORATION WITH DIET
0 Reestablished the relationship with the new Director.

0 Participated in seminar conducted by SCERT where we made a
presentation on “Inclusive Education” to about 120 members of DIETS.

0 Participated in a meeting on Primary Education Enhancement Programme
(PEEP) coordinated by SCERT and raised the issue of including the
children with special needs in the surveys conducted by PEEP projects.
Sadly, children with special needs were not included in the 1st round of
the survey.

SSNI has been recently invited by SCERT to provide the technical resource
support for its Inclusive Education Programme. The Director is particularly
interested in formulating an action plan to make this collaboration a reality.

The needs expressed by SCERT are as follows -

a Evolving a core group of 6 trainers, drawing experts from various NGOs,
with SSNI coordinating the team work.

0 Sensitizing 3000 teachers of all Govt. Schools in Delhi in a phased manner
starting in October 2000.

0 Formulating a core curriculum for the pre-service teacher training
program scheduled for August, 2000

[The above 2 activities would be using the resource pack as well as other
training material]

Q Continue to support SCERT in conducting training on Special Needs.

SSNI is also keen to establish a relationship with SCERT and support the
Inclusive Education Programme. We have yet to formalize this relationship.

20



3. KENDRIYA VIDYALAYA

The Kendriya Vidyalayas are run by the Kendriya Vidyalaya Sangathan, an
autonomous body formed by the Ministry of Education. They primarily cater
to the children of Central Govt. Employees including Defence Personnel and a

floating population liable to frequent transfers throughout the country.

The instruction is imparted through the medium of English and Hindi. The
Vidyalayas prepare pupils for All India Secondary School examination and
Senior School Certificate examinations conducted by the Central Board of

Secondary Education, New Delhi.

The Kendriya Vidyalayas not only have a common syllabus but also well
prepared syllabus and good textbooks based on it. They have good well-
equipped libraries, good laboratories and a variety of useful co-curricular

activities.

The Vidyalayas provide for the study of Humanities and Sciences and many
of them are multi-purpose in character providing diversified courses in

Commerce, Home Science and Technology.
Quality of teaching is kept reasonably high by an appropriate teacher-student

ratio with provision of suitable proportion of teachers with high

qualifications.

21



Why the Kendriya Vidyalaya Sangathan (KVS) wanted to

participate in the programme?

The KVS had plans to implement a policy of reservation for admission
of children with disabilities into its schools in the academic year

starting July, 2000. They believed that before introducing such a

~ policy, teachers, students and management of a school need to be

prepared for the implications of such a policy and also to be sensitised
to the needs of disabled children. They hoped that by doing a pilot
programme in two schools, it would generate learnings which could

then help them to prepare a strategy at a national level.

Who participated in the programme?

There were teams from 2 KV’s based in South Delhi - KV Andrews
Ganj and KV Sadiq Nagar. One teacher from the pr;mary section of
each of the schools participated as a master trainer. There were 16
primary schools teachers from these two schools who were then
trained by the master trainers with our support. During the
programme, we also interacted with the Head Mistresses of the
primary sections, Principals of the schools and the Joint Commissioner

Academics of the KV Sangathan, Shri Puran Chand.
The teachers who participated in the programme were graduates and

post- graduates with a varying number of years of experience. Some of

them were subject teachers and others were class-teachers.

22



Q. What we did during the programme (May’99 — May’'2000)

Teacher training programme (16 teachers 3 days)

» Focus on understanding “Special Needs”.
> Developing understanding on how children learn.
> Helping teachers to reflect on the situation in their classrooms and

their teaching practices.
> Session on working with families.

[ May’99 ]

6 teachers from KV Andrews Ganj went for an exposure visit to St.

Columbas School to understand the school’s efforts at inclusion.

[ September 1999 ]
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Teacher training at KV Sadiq Nagar on “Assessments and Recording of

Progress” (Duration : 3 hours)

>

Teachers reflected on and refreshed their knowledge about the
assessment methods.

Developed a format [ annexure 5 | for gathering information about the
students in their classes who were facing difficulties in coping with
their work.

Each teacher committed to gathering the information for 2 students in
her class based on the above format so that individualised plans could

be prepared to help them.

[ November, 1999 ]

Teacher training on “Holistic Program Planning at KV Sadiq

Nagar [ Duration : 3 hours ]

The teacher group got together to discuss the information they had

gathered about students facing difficulties [ 1 - 2 cases were discussed 1

Plans were developed for some children by the teachers working as a

group after analysis of the data

For the students whose cases could not be discussed, the teachers
committed to preparing plans through discussions with their colleagues

and implementing these.

[ January, 2000 ]

Teacher training at KV Andrews Ganj on “Assessment and Program
Planning” as was done at Sadiq Nagar.

[ 8th March, 2000 ]
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Awareness raising program

> Interactive session between students of Grade-IV and V of the 2 KV’s,
St. Mary’s School (a private school which has very successfully
integrated many children with disabilities ) and students of Spastics
Society of Northern India.

> Children played games together, participated in activities like collage

making, creative story writing and painting.

Impact:

For many of the students of KV’s and for some teachers this was probably the
first time they had seen children with multiple disabilities. During the
interaction it was quite an eye-opener for them when they saw these children
participating and enjoying activities like painting, story writing etc.

Interaction with the students and staff of St. Mary’s School probably allowed
them to see that inclusion is actually feasible.

[ 24th April, 2000 ]
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Training team from SSNI invited to participate in an inservice training

program for primary school teachers being hosted by KV Sadiq Nagar.

> An overview on the prevalent thinking in Inclusive Education was
shared.
» A panel discussion involving adults with disabilities was organised.

They allowed the group to get a better understanding about inclusive

vs. segregated schools.

[ May, 2000 ]
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How our relationship is going to continue?

Various issues we came up against during the project [ annexure 6 ]
were discussed with the Principals of the 2 KV’s and the Joint
Commissioner Academics, KV Sangathan Shri Puran Chand on 22nd

June, 2000. The proposed action plan is as follows :-

The Joint Commissioner requested SSNI to continue with the project in
~ the 2 KV’s with the aim of meeting the training needs of the teachers in
the area of identification of children with disabilities and, skills for
basic management in the classroom. He committed to providing the

funds for this. SSNI has agreed to follow this up.

To help teachers to work better with families, the Joint Commissioner
gave freedom to the Principals to put in place systemic requirements
like time during working hours to call parents in for meetings and
more importantly for teachers to make home visits. He also agreed
that reimbursement of travel expenses incurred by teachers for home
visits could be done. These had been suggestions which had come

from the teacher groups during the various training programs.

Shri Puran Chand shared that for purposes of evaluation methods that
could be used with children with disabilities, in some schools
provisions had been made in the past for writers when an individual
student had required it. For a child with learning disability, (a
hypothetical case we put up in front of him ) who may require oral
examinations as she may not be able to perform in the written
examination, the Commissioner said that if this was medically certified
the Sangathan would be very receptive to changing the evaluation

methodology for that student.

With regard to the use of English as a medium of instruction, Shri
Puran Chand shared that in the KV set up, there was a population of
about 10-15% (approx. 14,000) students every year who got transferred.

These transfers could be right across the country with subsequent
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language shifts. This therefore stopped them from having Hindi as the
universal medium of instruction because children coming from non-

Hindi speaking homes and regions could not manage.

He shared that what had been done to partially address this problem
was that individual students in consultation with their families, who
wanted to have Hindi as the medium (i.e. text books and examinations
in Hindi) had the option to do so. We were not very clear whether the
practicalities and effectiveness of such a policy at the classroom level
had been studied by either the schools or the Sangathan. We hope to

pursue this matter further during our ongoing relationship with KV.
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4. DEEPALAYA

Deepalaya is a Non-Government Organisation working in the urban slums of
Delhi with a primary focus on Universalisation of Education (Refer annexure

7a for a profile on the organisation)
NEED OF THE PARTICIPANT ORGANISATION

Prior to the linkage in the Project “Inclusive Education and Community
Support Programme”, SSNI had already established a partnership with
Deepalaya for including Disability related issues in their ongoing
developmental activities. It was mutually felt that the involvement in the
Inclusive Education project would strengthen the partnership and also give it
a positive direction in understanding the need for Inclusive Education and

implementing the same.
INITIAL COVERAGE

Three Clusters in the South Delhi District were chosen :

i Manav Kalyan Vihar
2. V.P. Singh Colony
3 Transit Camp

Deepalaya had already established Non-formal Education Centres in these
areas which were run by Social Entrepreneurs (SEs). The SEs are youth from
the community who run these Centres on business lines and charge their fee
directly from the community/parents. They are directly accountable to the

community. The ongoing training is imparted by Deepalaya

o 18 SEs from the 3 clusters were chosen for the teacher training programme.
The educational background of the SEs varied from Matriculation/High

School to Graduation/Post-Graduation.

0 18 centres are covered through the functioning of the 18 SEs.
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PROCESS OF WORKING

Three trainers from the organisation were trained as Master Trainers. One of
these trainers had a background experience of Disability Rehabilitation who
was also the Coordinator of the project in Deepalaya, while the other two
were from the field of community development. The trainers directly
interacted with their SEs and the larger community. The identified members
from the core group and SSNI, supported the trainers in formulating a plan of
action as well as problem solving and evaluation strategies for implementing

the same.

Towards the end of 1999, the coordinator had to resign from her duties and a
new coordinator was inducted who was not part of the earlier Master Trainers
Workshop. This slowed down the process of working considerably. During
the same time the other two Master Trainers were also transferred to other
clusters and were given extra areas of responsibility. This resulted in the SEs
being left on their own for some time which led to a set back in the
functioning of a system for problem solving which had been established. We
are constantly dialoguing with the team and the new coordinator is settling in
and seems to be more in control now. As the other Master Trainers took
charge of other clusters, they also spread the philosophy of IE into these areas

thus increasing the coverage and sensitizing more people in the process.

PRESENT COVERAGE

Approximately 120 children with disabilities are being covered through
centers in 8 clusters. One of the centres is managed by a community worker
trained in Basic Management in Community Based Rehabilitation. This is a
certificate course conducted by SSNI. 3 clusters are managed by SEs trained
in IE. 2 centres are managed by special educators which are being converted
into Resource Centres. These were being run as special units earlier. 2
schools - a formal and a community based school cater to around 27 children
with disabilities. As a Technical Resource Institution, SSNI is also supporting

the coordinator in streamlining the activities of the special units, identifying
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the areas of technical training, formalizing the Individual Educational

Programmes etc.
LIST OF ACTIVITIES UNDERTAKEN DURING PROJECT PERIOD

o Elicitation of difficulties faced by teachers in the classrooms and teachers

responses to it. (refer annexure 7b )

o Orientation about the Project for the SEs and eliciting needs for

training.

o Teacher (SE) training programme - 2 days. Refer annexure 7c - for report

on a Training Programme by Deepalaya — April 99

o Training programme on “Safety Measures’” when working with children
with disabilities. This was conducted by one of the master trainers. The
need arose as 2 of the children with disabilities had got injured. The
aspects of safety measures and handling emergencies was reiterated at

many meetings as well. —Sept. —Nov."99

Q Brainstorfning sessions on monitoring and evaluation which led to the
formulation of 1) expectations from SEs 2) observation tools/check lists
and a reporting format for SEs which gives information regarding daily
attendance as well as problems/concerns of the week (refer annexures 7 d,

e&f).

o 1/2 day workshop with the middle management (all senior programme
officers) for sensitizing them to the philosophy of IE, updating the group
on the progress of the project and planning to include disability related
aspects to their ongoing activities. It was felt by this group that initially

they would be able to take on only activities for raising awareness on
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disability related issues and participate in movements/activities related to

rights of children with disabilities. — February 2000

o 1 day training for SEs on Assessment, Recording and Problem Solving.
This session did not yield good results as there was a poor attendance on
the part of SEs. This could be due to the restlessness in SEs and the time

they took to settle down with the internal changes. — April 2000

o Awareness Raising Activities : It was heartening to note that Deepalaya
had used various opportunities not only to raise awareness and
disseminate information in the community regarding disability related
issues and Inclusive Education but also participated in movements related

to advocacy of rights.

o Stalls were put up during a Health Mela organised at Deepalaya to

disseminate information regarding Disability.
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Puppet shows emphasizing Education for all.

Deepalaya participated in a rally held by NGOs recently to enforce
inclusion of “Disability’ in the Census 2000. The Government of India has
subsequently released an order to include persons with disability in the
current census. This, of course, was a joint effort of many NGOs.

World Disabled Day was celebrated in a big way at Deepalaya.

The street play on Inclusive Education. This was performed by the youth
group of the community which had organised itself as a Theatre Group.
This is a mobile group which moves from cluster to cluster spreading the
message of education for all and specially sensitizing the community to
the needs of the disabled. Interestingly, one of the members of the group
has a sibling with special needs who was able to contribute to the
development of the street play. Currently the group is debating on taking
in a person with disability as a member of the group. They have

performed the play in three locations.
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ACHIEVEMENTS

o Positive experience of children with disabilities from Deepalaya who have
been integrated into regular schools is enthusing SEs and teachers to take
on more children with special needs.

o Children with special needs showing more confidence in performing on
stage and competing with their peers in extra-curricular activities.

2 Many more SEs showing initiative to conduct surveys in their areas to
identify children with disabilities and receive training.

a All children with polio, who were attending the special unit, are now part
of the mainstream programme.

o 6 young adults identified to receive vocational training in a regular export
garment house. Deepalaya is striving to move towards an all inclusive

society.

CHALLENGES FOR THE FUTURE

0 Streamlining of activities of the resource centres.

o Clearly working out the roles of the special educators who could support
the SEs working in the clusters.

o Evolving classroom strategies to work with children across disabilities.
An especially challenging area for the coordinator seems to be the
inclusion of children with hearing problem.

0 Retaining the interest level of the first batch of SEs who were trained
in IE.

o Strategic movement of IE in all other clusters of Deepalaya.

SSNI'S LINKAGE WITH DEEPALAYA

We plan to continue our partnership and support in Training,

Planning and Monitoring of IE activities of Deepalaya.

36



C) TRANSLATION OF PACK INTO HINDI AND MODIFICATIONS

The pack has been translated into Hindi and is enclosed with this report.
With regard to the issue of modifications in the context of the Resource Pack,
the project implementing team (PIT) at SSNI was guided by the valuable
guidelines on this issue given by Ms. Lena Saleh, UNESCO, Paris, in
December, 1999. She said quote “When it comes to using
information/experiences from the participants to enrich the pack we suggest
that this be done only after thorough consideration. As you know, for many
of the units the crucial point is that the participants reflect upon their own
practices and experiences and discuss them with others. This in itself brings
in the local experiences and this self-reflection must not be lost”.

The team at SSNI is in agreement with the above and after giving due thought
to the issue the following are the modifications/adaptations we have
instituted in the translated version :

a 19 illustrations have been modified. The modification in most illustrations
is a substitution of Indian looking faces in place of the earlier figures. We
hope this will help Indian readers to better associate with the material.

o Where non-Indian names were used these have been changed to Indian
names. This was, however, not done in the following 2 units :-

@) Unit 2.1 Defining Special Needs : This was because by retaining the
names and situations in Peters Story, as being out of India, it
strengthened the message of the unit. The prevalent thinking in the
minds of a lot of Indians is firstly, persons with disabilities need
specialists, secondly, in developed countries where such facilities are
available, disabled persons are much better off. Given the above
mindset when Indians read this case, which is apparently located in a
developed country, it forces them to challenge their above view. If this
is changed to become a situation in India the impact is lessened greatly.

(i)  Unit: 2.7 Integration in action : The names were retained because the
teachers stories described in the unit were meant to be experiences of
teachers from different parts of the world. The emphasis was on the
reader being able to appreciate and learn from varied experiences
happening in various parts of the globe. This also strengthens the
understanding of the reader that the move towards inclusion is a
global effort.

0 There were a few portions in the content in which situations which are not
Indian were described. Adaptations were made in these e.g. Unit 4.3 :
Child-to-Child, in the portion on “Circle of friends”, the setting up of a
students telephone committee for students to chat on a daily basis was
suggested. Such a situation of connectivity through telephone cannot be

37



envisaged in a large part of India. This situation was, therefore removed
from the text and substituted with a neighbourhood group.

A feedback given to us by many participants and also a facet about the pack
which we experienced when transacting various units, was that the difficulty
level of the reading material at times was quite high. This on analysis was
found to be due to three factors, one the language used was not of a level
which members like the community workers of Mobile Creches (having
educational qualifications Grade X% and XII*') and even primary school
teachers e.g. at Kendriya Vidyalayas were able to comprehend very easily.
Secondly, technical words used were not easily understood. Thirdly, the
volume of the material at times was quite a lot. A number of the participants
were not in the habit of reading so their active participation in sessions got
reduced due to the stress they felt at having to read the large volume of
material. In response to the above we attempted the following modifications:-

- Where appropriate and possible, we have attempted to simplify the
language during translation. No attempt was however made to
modify the concepts, issues in the content to reduce difficulty level.

— Where technical words had a potential to cause confusion when
translated to Hindi, their English equivalents have been given either in
the brackets along side the word or in a glossary at the end of the Pack.

— To address the issue of difficulty due to large volume of matter, we
tried two methods. One we tried communicating the matter to
participants through a different medium e.g. orally (as a brief lecture)
and secondly by redesigning the unit so that there was much less
emphasis on reading of the discussion material e.g. unit on “Changing
Practice” (annexure 8e). We had planned to simplify the contents of
some reading material but that has not been possible due to certain
exigencies.
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III) PROJECT LEARNINGS

A) CONTENT OF RESOURCE PACK AND PROCESS OF TRANSACTING IT :

a) Comment on various modules

Module 1: The module helped to facilitate the process of getting participants
to identify their needs. The method of transacting these help to communicate
very effectively the 5 approaches which are emphasised throughout the pack.
The units which were found most useful and having a high impact were Unit
1.3 Learning lessons and 1.4 Looking at classrooms.

Module 2: During our experience we found that almost all of the units in this
module got used with every organisation. This in our analysis was the most
powerful module in the entire pack and our expertise in the area may have
helped in its effective implementation. The units 2.1, 2.2, 2.4 2.5, 2.6, 2.7, 2.8
were used quite often. Unit 2.3 — The video on Inclusive Schools could not be
used due to the language barrier. We would like to suggest to UNESCO, that it
would be very useful to develop a video for India showing a local
organisation. The unit 2.9 Needs of teachers was not transacted as a separate
session. However, the issue of support systems for teachers was a priority in
our minds while working with all the organisations. It was our attempt to
highlight possible ways in which such support could be organised within the
organisations by role modelling this as part of the facilitation we were
providing to them.

We faced a lot of difficulty in transacting the study material of this module.
The focus highlighted in the material, of a shift in thinking from an individual
pupil view to cirriculum view, requires a radical shift in thinking and also
forms the core message of the pack. We would like to suggest that some
alternative methods other than in the form of the current reading matter be
developed to communicate the message of this material. One suggestion is
given in “Additional areas for which material should be included in pack.”

Module 3: There was a varied range of feedback from participants to the units
in this module. The unit: 3.6 — Cooperative learning was found to be very
effective by many groups. Many groups felt the reading matter in most of
these units was extremely voluminous and this was a very great disincentive
to its use. Some organisation commented that some issues being covered here

like in “Reading for learning”, “Structuring group activities” were those for
which they have already had inhouse training.

We observed that the design of a number of units in this module e.g. Unit 3.2,
3.8, 3.9 and a few in Module 4 required that the teachers reflect on some
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theoretical input during a session, develop some plans, execute them for a
period of time in their classrooms and then get back to reflect on their
experiences. Such a design we felt was very critical for the process of effective
learning. This design in our experience also required that such a training be
facilitated by an inhouse training team and be organised as an ongoing
process.

Module 4: The feedback to the units in this was similar to that of module 3.
We have attempted to transact some of the units like 4.7 — Parents as partners,
4.8 - Meeting parents, 4.10 — External agencies using alternative methods
[refer to annexures 8c, 8d].

We observed that for some participants the process of reflection and taking
responsibility for their own learning, an aspect emphasised throughout the
project, was challenging and stimulating while a few found it more stressful.
Those participants often wanted a direct input. It was quite useful to have a
mixed group.

A participant remarks “It will be a long process if we start finding solutions
for every problem on our own. Thus some ready made solutions found by
others too should be taken into account for the problems faced by us.”

b) Alternative methods for transacting some of the units

During the process of training we felt that certain units needed to be
conducted differently to suit the needs of the participants. This, we thought,
would help in applying the learnings from the sessions directly to their own
situation. The units that were conducted differently were :

Unit 2.6 - Perspectives on-Disability (annexure : 8a)
Unit 2.7 - Integration in Action (annexure : 8b)
Unit 4.7-4.8 - Working with Parents (annexure : 8c)
Unit 4.10 - External Support Agencies (annexure : 8d)
Unit 3.3 - Changing Practices (annexure : 8e)
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¢) Additional areas for which materials should be included in the pack

0 Safety — this need came up from the experience of one of the organisations.
Their enrolment of children with special needs has increased. They have
faced difficulties as a safe, physical environment was not catered to in the
beginning and all the concerned staff were not equipped to handle certain
behaviour problems which they experienced with some children with
mental handicap. These had resulted in serious accidents. They have
begun to train their support staff — attendants, ayahs, drivers etc. in the
specific safety issues that must be kept in mind while working with
children with special needs.

2 A common need that emerged from all organisations was for specific
technical training to enhance their knowledge base and skill to handle
academic and other needs of children with special needs - specially
children with learning difficulties and with mental retardation. We are
happy to note that UNESCO will be adding this section to the pack by
2001.

0 A need for training in early intervention and prevention of disabilities was
shared by one organisation. They felt that work in this area would have a
large impact on the future of Inclusive Education. We hope this aspect
along with the safety needs are being addressed in the additional material
being prepared by UNESCO, as these are crucial areas when working with
children/adults with disabilities.

a For bringing about attitudinal changes in teachers, we felt there was need
for more material which could help teachers reflect on the aims and
philosophy of education, the value framework which our existing
education system promotes. The enclosed material “Tota Kahani”, Khatra
: School”, (annexure 9) are samples of reading material which can be used.
There would be more such literature available which could be used to help
teachers reflect on and refine their own understanding about education.

We feel opportunities to reflect on these issues would be critical in
bringing about an attitudinal change among teachers and may also help
them make a shift from the individual pupil view to the curriculum view
of educational difficulties.

There are various organisations like Bodh Shiksha Samiti, Jaipur and
others, who have done pioneering work in the field of primary education
who use material like the above in their training programmes. We would
like to suggest that in case the need is felt such material could be gathered
and put into the form of units to supplement the Resource Pack.
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B) PROGRAMME DESIGN

It has been our learning that the resource pack should be visualized as a tool
for teacher development in a program for Inclusive Education. To increase
the possibility of success of such a programme using the pack it is important
that various aspects of overall programme design also be planned for. Our
learnings on certain aspects of the programme design are as follows :-

o Link with the Senior Management : The Management of all the
organisations we were working with were very open, cooperative and
interested in the project. We, however, felt it was important to have linked
more with them in the beginning. We need to focus on developing their
understanding of the implications of adopting Inclusive Education so that
they see this as an exercise for an overall school improvement programme
and not just a skill development programme for working with children
with disabilities. We feel it is very critical that the management
understands the implications of adopting the above thrust of the pack as it
would involve changes in their existing systems/policies e.g. — they may
need to adapt the present curriculum and evaluation strategies to suit
children with special needs. Another area of focus for the Senior
Management group would be to tie up the structures and systems for on
going support otherwise the learning from training could easily be lost.
We found ourselves working on these areas intermittently with the
management and found this was not an effective method and, therefore,
feel that it should be clearly worked out in the beginning itself.

o We learnt that the implementing agency and the participant organisation
should be very clear about the objective and the outcomes expected from
the project. Based on this, decisions regarding the level of intensity of
work and the number of organisations that should be linked with should
be taken. For e.g. if changes are expected in classroom practices,
evaluation methods or curricular reforms it would require an intense
involvement with the organisation. The implication then would be to
concentrate on fewer organisations (may be 2) so that it is possible to work
towards an overall school improvement programme. There should also be
clarity about the time frame within which these outcomes are likely to be
achieved. It would be useful if the implementing agency could study
some programmes and their processes where such overall school
improvement has taken place. This may help them to develop the overall
design.

o  We learnt that the members implementing a project using the pack should
have a thorough understanding about it and be trained to use it. We feel
that we have been able to understand many aspects of the pack and about
program implementation while implementing the project and not before
and this may have affected the quality of our intervention.

o We also feel that for effective programme implementation the
implementing agency should have experience of innovation in education
programmes as well as an experience in the rehabilitation field. If this is
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too ideal a combination and may not be possible then we would suggest
that 2 organisations having the required experience collaborate on such a
project.

We found that organisations already working in the community with
disadvantaged groups in the areas of education and development, having
a focus of empowerment and inclusion were better able to broaden their
perspectives on disability related issues. In these organisations, there was
a readiness, therefore, for the development of technical skills and related
information on disability. SSNI was able to provide training and support
in the areas of identification, screening, basic management and referrals
where needed. It has been quite a challenge for (the implementing
agency)/us to work with groups/organisations with diverse backgrounds.

There were certain drawbacks because the implementing agency is
working with children with disabilities and is also running a special
school.

Some of the participants felt we were the experts and, therefore, better
equipped to deal with children with disabilities. A lot of work needs to
be done to demystify this viewpoint and help them to gain confidence
that the needs of the majority of children with special needs could be
addressed by them in their classrooms.

An expectation from some participants was an immediate training in
skill development for identification and basic management of
disabilities in classroom. The need for skill development was so strong
for a few that they expressed a lot of frustration when the greater
emphasis from our side was on taking them through the process of
understanding the concept and philosophy of Inclusive education.

We found it to be a very challenging experience to establish links with the
Govt. structures. We found that the links were not established either
because they were busy with other aspects of their work and this was not
their priority or because of the transfers of key people who are decision
makers. And it is extremely time consuming to establish relationship with
the new office-bearers. We hope to sustain the linkage formed with
SCERT - Delhi.

A major achievement for SSNI has been to strengthen the commitment to
Inclusive Education. SSNI is already in the process of adopting the
Community Based Rehabilitation philosophy into all of its urban based
programmes. The linkages made through this project would help SSNI in
its own programme implementation. The staff of SSNI, who were
involved in this project, are able to question the functioning of the special
school being run at SSNI. We are in the process of reviewing the present
functioning of our special unit and will incorporate our learnings from this
project into the strategic plan of SSNI.
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Annereure 2 3

_—
pravaln

68-A, Gautam Nagar,
New Delhi - 110049
Phone : 6526568

Pager : 9628034064
E-mail:pravah@ndf.vsnl.net.in

SSNI WORKSHOP
A Brief Report
Resource Persons : Rajiv Ashish and Rajneesh
Purpose : To create awareness among the community of

Construction sites in Delhi whose children are a
. part of  the Mobile Creche .
Outcome : Networking with SSNI.

Venue S Pravah

Date : 24,26,27 28,29 and 30 April
Number of Shows : Two

Background :

A six-day production oriented workshop was fixed with the children and the teachers of
mobile creche. The purpose of the workshop was also to equip the children some theatre
skills, build up confidence and to evolve a play that they would be performing in various
parts of Delhi. In the preliminary discussion it was decided that it may be a good idea to
work with the children because as they would be from the same community people would
take their message seriously .

With the help of the resource persons from SSNI the real facts and the basic information
inputs related to the issue of disability were presented to the participants. In one of the
sessions the students were given exposure to problems related to disability and what the
disabled persons experience for e.g. the students were made to walk on the unstable board
to experience the problem which a disabled person experiences in their daily life. The
children were also given exposure to the opaque spectacles to feel the problem of a
person who is visually impaired. the various equipment’s that the spastic people use in
their daily life which has been prepared by the SSNI people During the sessions the
personal experiences of the people with disability were also shared which was quite
touching .

As part of the training a film was also screened by SSNI on the issue of disability. It was

an inspiring story of Rajesh who had acquired a professional degree in computers,
despite his relative success he felt that the society was still not responsive to the needs of
the people with disability. Most of the buildings in the public places like the raitway

Working towards self development and social responsibility

Donations exempted from income Tax Under Section 80G Vide Reg. N. DIT (E) 98-99/P-425/95/525
dated 02/09/1998 valid upto Asstt. Year 99-2000 to 2000-2001

Registered Office : 508, Asiad Village, New Delhi - 110 049 2



station, bus station do not cater to the need of the spastic and do not provide access were
they can easily take their tri-cycle or walk . However inspite of all the problems faced
he was still able to face the challenges. -

Making the play : ,
After initial icebreaking and awareness some theatre exercises were conducted with the
children. The focus of the play was the importance of education and equally important
need for integrating the disabled with the not disabled children.

Story Making :

At the story making stage the young participants and the teachers contributed many ideas.
Finally after a lots of discussion the children decided to adapt the story of Phool Kumari
which happened to be an already existing tale. It is a tale of 2 brilliant girl who gets
cerebral palsy and how out of ignorance and lack of scientific outlook her mother gets an
ojha (an occult man) rather than a qualified doctor . The problems of Phool Kumari keep
on multiplying from then on . She is ostracized by the society. Her mother in a fit of
anger locks her up in a room leading to her alienation from her friends and relatives

Fortunately for Phool Kumari one of her Aunts visits Phool Kumari place’s and on
becoming aware of the situation convinces her parents to take herto a hospital were she
can be taken proper care of. After which she rejoined the school and finally Phool
Kumari smiles again.

Performing the play: ,
The play was performed at two places. The Nehru Place slums and the Hailey Road
Construction sites.

Learning's from the play: \

In the small rehearsal area of the office the children appeared a bit off ~ mood in the
beginning , but the moment they went in front of the audience they performed very well.
Tt was more than what we had expected and were able to impress the viewers the
problem of disability. This was evident in the post play interactive sessions with the
audience.

We are really thankful to Ms Shyamla Didi , Ms Rochana Ghosh and the teachers of
Mobile Creche for their support without which the entire workshop would not have had
the desired resulit.

52



annexure - 4a

STATE COUNCIL ON EDUCATION AND RESEARCH TRAINING -
SCERT

DISTRICT INSTITUTION OF EDUCATION AND TRAINING - D.LE.T.

D.LET. had come into existence as a centrally levels sponsored schemes
under the National Policy of Education 1986 and its Programme of Action.
The institutes have been established to improve and enrich the academic
equipment of elementary school teacher, non formal adult education
functionaries and other personnel at the very important but grass root level of
education system.

The main functions of the institute, are to provide academic and professional
support through teaching cum training, research, resource materials and
various enrichment programmes.

The capacity and capability building of the teachers at various stages is an
integral part of DIET’s activities. The training programmes are undertaken at
Pre-service and In-service levels to prepare prospective teachers and to revive
the potentiality of the teachers who are already in the service.

DIET is also concerned with the education of those children and adults who
have long been neglected in our Society.

Another function of DIET is to play the role of resource centre of the district.
Materials in the form of Teacher Guides, textbooks, instructional modules,
teaching/learning aids etc. are supplied to the teachers during in-service
training programmes and on other occasions. Books and encyclopaedias,
periodicals present in the library provide academic support to the pre-service
trainers and staff members.

For quality improvement in the field of education, regular feedback through
research studies is a felt need. Faculty members of DIET undertake various
research projects which include theoretical and applied research surveys,
analytical studies, action research etc. The findings from these studies help in
bringing modification in policy perspectives as well as quality in the field of
school and non-formal education.

Seminars, workshops, lectures, sharing of experiences, discussion sessions are

organised and faculty members are deputed to attend various enrichment
programmes in other organisations under Faculty Development programme.
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annexure - 4b

PROJECT PROPOSAL FOR COLLABORATION WITH SCERT, (NEW DELHI
GOVERNMENT OF INDIA ON “INCLUSIVE SCHOOLS AND COMMUNITY
SUPPORT PROGRAMMES".

b)

Within the framework of the project “Inclusive Schools and
Community Support Programmes”, Spastics of Northern India (SSNI)
has been contracted by UNESCO to undertake the translation and
implementation of the UNESCO Teacher Education Resource Pack.

The above project is aimed at benefiting children with the diverse
needs in the school going age and primarily those from the
marginalised communities. We hope to achieve this through a
cascading system of training key resource people within the education
system. We have already collaborated with a few NGOs and Kendriya
Vidhyalaya Sangathan who are committed to promoting inclusive
education.

Objectives of the Project - This is a time bound project ending in June,
2000 and the major objectives are :-

- Translation and implementation of the pack in Indian setting

- Enriching the pack with Indian experiences and
modifying/revising resource pack based on the feedback from
field testing.

- Conducting awareness raising programmes for Inclusive
Education ,

. Seeking community support to enhance the spread and quality
of Inclusive Education

- Evolving appropriate strategies for information dissemination of
Inclusive Education

Proposed Link with SCERT

We believe that the collaboration in the area of Training (Preservice
and Inservice), Sensitization/Awareness Building to all the
stakeholders, and Dissemination of Information on IE would prove
beneficial for project

Through this project we would specifically like to link in the area of
Inservice Training.

Preferable Selection of Participants

*

*

Master Trainers/Core Faculty of DIETS of the Central Delhi District
Number of Participants— 15-20.
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Contd. annexure 4b

These participants are expected to participate in the Trainer’s
Workshop and later conduct the following activities in their respective
schools :-

- Conduct a teacher workshop from selected regular primary
schools (at least 3 schools covering 30 teachers)

- Field testing of the resource pack

< Conducting awareness raising activities and dissemination of
information obtained through the project.

- Feedback to SSNI regarding post training impact changes in
classroom practices and teachers attitudes.

- Feedback regarding modifications in the content of the pack
based on experience and monitoring/evaluation.

Long term Objective for Collaboration

As a result of this experience we hope that SCERT will be able to take
up the following :

- To include Inclusive Education in Preservice training and be able to
use the modified resource pack in its training modules along with
other supplementary material.

- Conduct similar teacher training workshops for the rest of DIETS in
Central Delhi as well as the other districts in Delhi.

- Influence and impact the existing training programmes and IED
Scheme of Ministry to promote IE.

TENTATIVE PROGRAMME
- Finalising the contract and Programme - End May/June beginning
- Trainers Workshop - 5-day workshop between

28th June - 2nd August

- Teacher Training Workshop and the to be worked out with the
follow-up program participants
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annexure - 4c

SCHEDULE for the 1 day Orientation
DATE : 23rd June, 1999
VENUE : DIET (DG), Ansari Road

Time Topic

9.30 - 10.00 Introduction

10.00 - 10.45 Pre-workshop evaluation

10.45-11.30 e History and Development of the
pack.

e Introduction to Inclusive

Education

11.30-11.45 Tea Break

11.45-1.30 Needs & Expectations

1.30-2.15 Lunch Break

215~3.15 Activity Plan
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annexure - 4d

SCHEDULE FOR MASTER TRAINERS WORKSHOPS - DIET FACULTY
28th June - 2nd July, 1999

DAY 1 ‘

9:30 - 10:00 a.m. | Prayer, Introduction to Workshop
schedule

10:00 - 11:00 a.m. | Input on Inclusive Education

11:00 - 11:15 a.m. | Tea Break

11:15 - 12:15 a.m. | School Based Enquiry

12:15-1:45 p.m. | What schools can do about Special
needs

1:45 - 2:15 p.m. Lunch

2:15 - 3:45 p.m. Problem solving strategies

3:45 - 4:15 p.m. Learning Journal

4:15 - 4:30 p.m. Our corner

DAY 2

9:30 - 10:00 a.m. | Recap by day officers

10:00 - 11:30 a.m. | Perspectives on disability

11:30 - 11:45 a.m. | Tea Break

11:45 - 1:15 p.m. | Working with parents

1:15 - 1:45 p.m. Lunch

1:45 - 3:45 p.m. Panel discussion

3:45 - 4:15 p.m. Learning journal

4:15 - 4:30 p.m. Study material

DAY 3

9:30 - 10:00 a.m. | Recap by Day Officers

10:00 - 12:30 a.m.

Strategies & Curriculum to address
diverse needs

12:30 - 12:50 p.m.

Sharing information on reference

literature

12:50 - 1:15 a.m. | Guidelines for practice & feedback
1:15- 1:45 p.m. Lunch

1:45 - 3:45 p.m. Preparation by groups for practicals
3:45 - 4:15 p.m. Learning Journal

4:15 - 4:30 p.m. Study material
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Contd..annexure 4d

DAY 4

9:30 - 10:00 a.m.

Recap by day officers

10:00 - 11:30 a.m.

Practicals - group 1

11:30 - 12:00 a.m.

Discussion on practicals

12:00 - 1:30 p.m. | Practicals - group 2

1:30 - 2:00 p.m. Discussion on Practicals - 2

2:00 - 2:30 p.m. Lunch

2:30 - 4:00 p.m. Practicals - group.3

4:15 - 4:30 p.m. Discussion on practical - group.3
DAY 5

9:30 - 10:00 a.m. | Recap by day officers

10:00 - 11:30 a.m.

Development of strategic plan

11:30 - 11:45 a.m.

Tea Break

11:45-1.15 p.m. | Session contd.

1.15 -145p.m. |Lunch

1:45 - 3:00 p.m. Process of development of tools for
evaluation

2:00 - 2:30 p.m. Post Workshop evaluation

2:30 - 4:00 p.m. Distribution of pack

4:15 - 4:30 p.m.

Vote of Thanks
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CASE PROFILE OF CHILD
NAME : DATE OF BIRTH (Age):
ADDRESS : CLASS : MOTHER TONGUE :
ATTENDANCE (Avg. per month):

@ hhexure - §

GENDER :

MEDICAL INFORMATION (Could include general health, vision, hearing, other medical ailments etc.)

HOME BACKGROUND :

L3

Is the family a nuclear or joint family :

FAMILY STRUCTURE

Name

Relationship
with the child

Age

Education

Occupation

Income
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INFORMATION ABOUT FAMILY SITUATION

STRENGTHS OF FAMILY

ADDITIONAL INFORMATION ON CHILD

DAILY ROUTINE OF CHILD

PERSONAL HYGIENE

NEEDS OF FAMILY

60



PERSONALITY OF CHILD

BEHAVIOUR OF CHILD

INTERESTS /HOBBIES
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EDUCATIONAL LEVEL OF CHILD
Note : (attach 2-3 of the most recent test papers and other samples of child’s work)
# Language
° Hind?
Reading level
Writing level
Comprehension
Handwriting

Conversational skills

Give a very clear and specific description of difficuities being faced in Hindi Language by the child

» English
Reading Level
Writing Level
Comprehension
Handwriting

Conversational skills

. Give a very clear and specific description of diffiaudties being faced in English Language by the child
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# Miths Level megza rmost A9 ot Lo POpUD

and ol Qamploo b [elS ‘WC)

Give a very dlear and specific description of difficuities being faced in Maths by the child.

STRENGTHS OF CHILD NEEDS OF CHILD
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GUIDELINES FOR FILLING FORM

# Guidelines for information on family situation —

Quantum of quality time parents are able to give to the child
Who in the family takes care of the child’s needs the most
Whether the child is living with the parents or not
Behaviour of the parents towards the child

Any other emotional or physical needs of the family
Locality and space inside the house

# Guidelines for Personality of child: — /G mejj - b{;
WMO‘L

Takes initiative

Il-i;?}:.lgeiiplgel of emotional mattmtymogj": logesy o_.bQ_a., («;@1 D! P’
uc..,O.l.f

Is friendly MeoCeacedfo — wa d»ULd_Q persno j

e g Wy aamd  wipaltiniried )

# Guidelinesfor Behaviour of child:i— Y4in Cowdds be the ebseavohle oud

neoureodzfe. naoans -EWW D«j’
Volunteers to take on responsibility Whodw Wown  beow. deacan bed
Voices clear perception of her own needs to the right people at the right time ina W"LQ‘Q" (“‘1
manner of dignity
shares a lot of her time listening to problems of others
persists at task

H

# Other Areas:—

Does the child seem happy and well adjusted in school

Does the child begin and finish the task without constant supervision

Does the child have a positive self respect. Can the child submerge in group activities
Can the child follow instructions given by teacher

Can the child recite poems
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annexure - 6

REPORT ON ISSUES THAT CAME UP DURING PROGRAM WITH THE KENDRIYA
VIDYALAYAS

ATTITUDES

a

Belief and practice of the philosophy of inclusion in the
organisation

We found that the staff care for the welfare of the children and have a
desire to help them. Comments of many staff reflect the feeling of
sympathy that they have for the children from disadvantaged homes
(low socio-economic status, low literacy levels etc.) whom the KV’s
cater to. Accompanied with the above feelings was a sense of
frustration which the teachers experienced, as they felt the support
from the home was not available for the academic programmes of the
children.

There exists an outlook of sympathy and care - It is important that we
build in an outlook that cherishes the individuality of children and
goes beyond sympathy and care. There is a need to help staff feel
privileged and challenged that they have the opportunity to work with
children from disadvantaged homes.

Some teachers shared that there are very effective channels of
communication with their management (Head Mistresses and
Principals) and they are, therefore, able to share their concerns and
ideas. Some members of the management also shared that they had a
good level of autonomy in their functioning and decision making
given by the Sangathan which allowed them to respond effectively to
the needs of their students and staff. On the other hand, there were
many staff who said that they felt a great need for opportunities or
forums where their needs, concerns and ideas could be discussed. If
the outcomes of these feed into the policy making process, it may
create a situation wherein staff could feel a greater identification and
ownership with the changes which are being instituted.

PEDAGOGICAL ISSUES

o Teacher Student Ratio

Any initiative in the field of education which aims to improve the quality
of education and make it appropriate to meet the needs of children with
special needs, has to have a commitment to provide a good teacher-
student ratio (1:25 or 30). The presence or absence of this basic
requirement impacts the further changes which are planned and
implemented.
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In the 2 KV’s we worked in, we were informed that in the primary classes
the T-S ratio was around 1:35. This is a fairly good situation and if
improved further insures that a critical precondition for carrying out a
programme for holistic intervention is in place.

Skill of teachers in working with families

A few teachers shared the successes they had had in getting the
cooperation of parents of some students, when they had been facing
problems with these students in class. Also, during the course of the
project, detailed discussions and analysis of case studies of certain
students who have been facing lot of problems and for long periods of
time, took place. In a majority of these cases teachers shared that in their
perception the major obstacle hampering the child’s progress were
attitudes of parents, inadequate provision of academic support at home,
parents not cooperating with the teachers etc.

These detailed case discussions led us to understand that though staff did
make efforts to get parents to cooperate with what they thought would
help their wards, they could not experience success and this led to
frustration for both parents and teachers. The children of course were
worst affected. A critical area therefore, which the organisation could
consider focussing on, is to help their staff to understand and appreciate
the need and process of developing partnerships with parents and
develop their skills in this area.

Skill base of teachers in holistic assessment, programme planning and
evaluation methods.

The above skills, and the systems to support the implementation of these
in the classroom, are very critical to making inclusion possible. We
observed that written records were kept of academic performance and
progress of students in the form of report cards. Other than this the
teachers kept a brief mental record of the child’s personality, behaviour,
brief details about their family etc. The quality and quantity of this data
for specific children was dependent on the individual abilities, interest
taken by the teacher in the individual child and motivation of the
teachers. An exercise to make teachers aware of the possible range of
areas , e.g. child’s strengths and needs, family’s needs and resources,
interests and aptitude of child, child’s social-emotional level, specific
learning difficulties etc was undertaken. Teachers need ongoing training
and support in this area.

English as the medium of instruction

70 — 80% of the students in the schools come from homes where English is
not a familiar language. As the text-books and the medium of instruction
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being followed is English, this is leading to a large number of children not
being able to cope with their work.

We would like to understand why the KV has adopted English as the
medium of instruction.

o Classroom strategies

Teaching practices like “Activity based teaching” serve the aim of making
learning more enjoyable and effective, allowing children to learn at their
own pace. Such practices help in inclusion. This approach has been
introduced in the KVs through inputs from the National Council of
Educational Research and Training (NCERT). Teachers have expressed
certain problems they are facing while following this approach and they
need ongoing support to be able to address these.

POLICIES AND SYSTEMS TO SUPPORT INCLUSION

0 Policy of 3% reservation for admission of children with disabilities into
Kendriya Vidyalayas

This is a very positive step for facilitating inclusion of children with
disabilities. What is significant is that the children who can avail of this
facility need not necessarily be from the target groups which the KVs cater
to like Central Government employees etc. All such children living in the
vicinity of the school can apply for admission.

2 Promotion Policy

The issue of the automatic promotion policy of KV was brought up by
many staff. They felt that this policy prevented them from making
children who were not coping with the syllabus, repeat a class. As these
children moved to each successive grade, the gaps in their learning
increased and by grade IV & V they were in a situation where they could
not be helped at all and usually failed in the Gr. V exams. Many serious
secondary problems (low self esteem, behaviour problems etc.) also
emerged in the children as a consequence of this.

If teachers are skilled in conducting holistic assessments, gauging
accurately needs of children, developing individualised plans,
implementing these plans, evaluating children’s progress and also have
good partnerships with parents, then decisions to make a child repeat a
class or go to the next class could be taken, keeping in mind the best
interests of the child.
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o In-house counselling support and access to external support agencies

For children with special needs (those having emotional problems due to
circumstances at home, children with disabilities, children not coping
with class room work etc.) and families, some in-house counselling
support is very essential. Also, schools or the Sangathan could develop a
referral network of support agencies to meet the needs of students and
families.

System for on-going training and supervision.

This is a critical variable in a school which enables it to be responsive to
the changing needs of its students. During this project, two primary
school teachers (one from each KV) participated as master trainers.
While fulfilling this role, they felt extremely pressurised because of the
demands on their time. The time to perform this function, had to be taken
out of their teaching time and this required them to finish their pending
work in their personal time which understandably was a source of stress.
They were also feeling that when they left, their children’s work suffered.

We feel that a system for ongoing support and supervision in every school
is necessary. Along with this it important there should be systems for
linking the training body, the supervision body and the implementing
body ( teachers ). |

Systems for Evaluation of Students

What is the flexibility available within the KV for use of alternative
evaluation methods to cater to the needs of some children having a special
need ?
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DEEPALAYA

Started on 16t July, 1979 with 5 children, 2 teachers undertaking a pre-school
curriculum, now it is catering to more than 20,000 children, their families and
communities undertaking integrated development and involved in other
issue based areas.

Deepalaya’s focus and entry point is a child, unit of development is the
family. Organisation of the community is the approach, through which
empowerment, transformation and capacity building are attempted. Hence it
is a long term strategy for emancipating the whole community through
interventions at 3 levels i.e. child, family and community.

Target Group

Children and adults from the slum communities
Focus on lower income group

Street working children

Youth who are not into mainstream formal education
Adult education (emphasis on women)

S T A S

Programme and Curriculum

o Establishing and running of English Medium Primary and Secondary
School

Remedial education

Non-formal education

Linking with open schools

Collaboration with Govt. Schools

Organising community, parents association

Literacy (adult education)

Training of Social Entrepreneurs, Volunteers and Teachers

[ S O I [ N A

Some of the major projects which they plan to accomplish in the years to
come are:

Establishing a regular Deepalaya school for education of 2,500 children
Rehabilitation of street and working children

To train cadres of community functionaries

Disability project to cater to 500 children with different disabilities
Sponsorship programmes : recruit 5,000 sponsors to sponsor a child each
by the year 2000

000 Dou
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Types of student difficulties present in the classroom

00000 Oo 00000000000 Do O 000 @o
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Difference in age level even in one class

Difference in level of understanding/grasp

Some children need personalised attention

Talkative and disruptive students

Do not bring the material like copy/pencil etc. Some do not even purchase
these.

Some remain quiet and do not respond even when know the answers
New admissions in the middle of the year

Some are stubborn and misbehave

Some older students have not learnt the basics also

Some do not do the home work

Some children are naughty

The children have different interests

Some children do not seem to be interested in anything

Limited space - in one room 2/3 classes are conducted.

Some children get distracted easily

Many boys use foul language and answer back to the teachers
Irregular attendance of older girls and boys due to daily responsibilities at
home.

Some children are not punctual

Some children do not know how to write

Frequent drop outs

Some children do not do class work also. They just keep sitting

Some children are dominating and bossy

Some children work only when scolded

Teachers Responses to these difficulties

Regular home visits and PTA meetings

Individual attention to quiet children

Seating of the talkative and quiet children together

Using positive reinforcement and sometimes negative also.
Dividing the class into groups as per the levels

In the NFE and REC set up each child is taught at his/her level.
Taking the parents into confidence whenever there is a problem.
Continuous dialogue with children and parents

Variety of activities in one class.
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REPORT ON PHASE I OF UNESCO TEACHER TRAINING ON INCLUSIVE
EDUCATION BY DEEPALAYA

Dates of workshop
15th and 16th April, 1999

Name of Organisation
Deepalaya

No. of participants

18 Social Entrepreneurs

Venue

V.P. Singh Colony

Near CCI Cement Factory/Container Centre
Badarpur - Lal Kuan Road

New Delhi

Training Team
Mr. Pradeep
Mr. Pant

Ms. Sakshi

Medium of instruction
Hindi

Before the workshop

The master trainers visited the three locations - Manav Kalyan Vihar,
Transit Camp and V.P. Singh camp to observe classroom situations
and talk to individual Social Entrepreneurs regarding kind of children
and the challenges faced by them in the class rooms. Some common
needs that emerged included different levels of children in class,
dropout rate of children, lack of space, indifference of some parents,
lack of teaching material, children causing indiscipline or not
responding in class.

Contents of Programme

Day 1
1) Introduction of participants
Purpose of workshop
Introduction to topic
Rules of workshop
2) View on inclusive education - filling of forms by participants

3) Classroom situation (Unit 1.4) - 3 groups presented role plays
on present class ~ room scenario. ‘
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Existing challenges with children with special needs, with parents,
community and class rooms were discussed.

4) Problems were analysed in terms of impossible to solve/can
try/possible to solve.
9) Training needs were listed as emerged from the above exercise.

6) Myself as a learner (Module I). Related it to learning process of
children after filling individual forms.

Day II

1) Recap of previous day

2) Reading material on individual Vs curriculum view (Module 2)
and discussion in large group

3) Debate on “Separate class for children with special needs’. The
group was
Divided into two for the purpose.

4) Sharing of individual experiences regarding teaching children
with special needs in their classrooms.

5) Attitudes to disabilities - The special Needs Bank (Unit 2.5).
Discussion in large group.

6) The story of “Mahua’ read out. Discussions on evaluating
children etc.
7) Role of child - parent - community - teacher in the learning

process (Module 4) - Group divided to list roles of the above,
and then open discussion.
8) Reflections and follow up action.

Pre and post workshop comments of trainees

At the beginning of the workshop, the concerns of the participants
included increase in work load, lack of incentives from Deepalaya, lack
of special training, opposition from the community regarding
inclusive education. At the end of the workshop, majority of the Social
Entrepreneurs still felt the concept of inclusive education seems good
but is not practical. A few seemed to have opened to the idea of
trying to implement it in their classrooms through conscious effort.
Only 2-3 Social Entrepreneurs out of the 18 participants seemed
convinced about the concept.
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Comments on the workshop

The Social Entrepreneurs had to cancel their Balwadi and NFE classes
for the two day workshop and reported that the parents were angry
about this.

Initially a few leaders emerged in the group, but by the morning of
second day, there was equal participation by all.

The session using debate as methodology led to interpersonal
arguments for some time.

The methodology included group presentation, individual
presentations, filling of forms, reading the material, time for
introspection, open discussions, role play, drawing, singing, games etc.

The session on reading ‘Individual vs curriculum view’ did not seem
interesting to the participants and was thus conducted differently. The
language of the material was difficult for them.

The participants, because their homes were nearby, were distracted
frequently, as the bus would leave or children/ husband would come
etc.

A few sessions took longer than expected. This was allowed as the
discussion seemed very useful.

A few activities that were planned could not be executed due to limited
funds.

Initial impact of the workshop

In the three locations, Manav Kalyan Vihar, Transit Camp and
V.P.Singh camp, a few disabled children have been enrolled and are
attending NFE/Balwadi classes. The disabilities of the children vary-
physical, mental retardation, speech and hearing impairment, cerebral
palsy etc. The Social Entrepreneurs are facing a lot of difficulties which
would now require continuous analysis, funds and support.

Comments on the pack

The Hindi translation of the training pack seems very difficult. Due to
literal translation from English, somehow it loses its meaning. At
places, the translation is wrong.

Emerging problems

Since the implementation of the pack started, the Social Entrepreneurs
are facing day to day problems. Some of them are listed below :

- Non cooperation of parents and community at large
- Lack of cooperation from support staff
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Very limited teaching material

Limitation of Space

Children with behaviour problems

Difficulty in handling children with severe disabilities

Not all staff have been convinced about inclusive education.

The only focus is education, and to some extent, behaviour
modification and communication. Other areas of development
remain neglected due to lack of training and time.

Children with aggressive behaviour become a risk to the safety
of other children.

Focus is on disabled children and not on others with special
needs.
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EXPECTATIONS FROM THE SOCIAL ENTREPRENEURS:

a

The SE should be able to start thinking on the issue of disability and other
children with special needs.

In their class of Non-Formal Education and Remedial Education, each SE
should be able to give admission to at least one child with special need,
including children with mild disability.

The SE should be able to maintain progress record of the child with special
need in her/his class.

The SE should be able to integrate the child in not only academic activities,
but also in extra-curricular activities.

The SE should be able to come up with challenges and training needs as
she progresses with her/his work with the child.

Evaluation Tools:

a

Q

Observation of teacher’s interaction with the child.
Attendance record of the child.

Report of the SE regarding her progress and problems. A format for
reporting was developed recently. It will be reviewed on a regular basis.

Observation of child’s progress in terms of his/her motor development,
communication, academics, behaviour, attention span etc.

Parents’ feedback about the child’s progress.

DEEPALAYA

75



annexure - 7e

CHECK LIST TO BE USED FOR EVALUATING THE IMPACT OF TEACHER TRAINING

Following is the list of few questions:-

a
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Is there a change in the terminology the SEs use while addressing children
with special needs?

Are all the children getting equal opportunity to participate in class
activities?

Are all the children getting equal opportunity to participate in extra
curricular activities?

Is the teacher adapting class work plans to include all children in the
learning process?

Does the teacher encourage peer teaching?

Is the teachers introducing innovative methodologies to make learning
interesting?

Does the teacher make the class room attractive?

Does she/he plan in advance about what is to be done in class?

Is the teacher giving opportunity for decision making to children?

Does the teacher give responsibility to different children?

Is the teacher always giving negative feedback or is SHE encouraging?

Is the work given to individual students in line with their present level of
understanding?

Is the teacher aware and sensitive of special needs of some children?

Does the teacher take into consideration only academic progress while
evaluating a child’s progress?

Is the teacher having continuous interaction with parents to discuss their
child’s progress and problems?

Does the teacher encourage questioning and creative thinking of students?
Are the children scared of the teacher and prefer to remain quiet?

Is the teacher in control of the class?

Does the teacher encourage self evaluation by students?

Is the teacher encouraging enrolment of children with special needs?

Is the attendance in the class more or less than 85% usually?

Does the teacher respect the feedback from students & their parents?

Does the teacher come up with problems and training needs with the
management of the organisation?

Deepalaya
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FORMAT OF WEEKLY REPORT SUBMITTED BY SOCIAL
ENTREPRENEURS
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ALTERNATIVE METHODS OF TRANSACTING UNITS

Unit 2.6 : Perspectives on Disability

This opportunity to interact with persons with disability was one of the most
powerful sessions and was a part of the two master trainer workshops and

also one teacher training workshop.

The variation that we did to it was that we invited a group of individuals
rather than one person and the sessions were intended to be in the form of a

mutual sharing.

While selecting the invitees we attempted to ensure the following :-

Representation of individuals across disabilities i.e. hearing handicap,

cerebral palsy, mental handicap etc.
* Women and men both to be represented.
Individuals who could provide comparative information on their
experiences with special schools, special sections in regular schools and
regular classrooms. We selected persons who had both positive and

negative experiences so that participants could get a balanced view.

We had wanted to invite some parents of children with disabilities who had

made efforts at integrating their children but this could not be worked out.
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Unit 2.7 : Integration in Action

While transacting this unit during a master trainers workshop we added to it.
The large group of participants were divided into 3 groups. Two of the groups
were asked to read one story each as given in the unit. The third group was
asked to develop a case by picking from the real life experience of any one of
its’ members who had made an effort to integrate a child in his /her classroom

and school. The rest of the exercise was done as given in the guidelines.

The feedback that we got from the participants on this variation was that it
was a much more demanding activity than simply reading a ready-made story
and it needed much more time. However, since it was an experience from
among their group members and they had all had an opportunity to question
the teacher directly about various aspects of the case, this really helped to

increase their identification with the activity and the issues being raised.
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Unit 4.7 and 4.8

Unit Aim :

Activities

i

3.

Evaluation issues

1

annexure - 8¢

Parents as Partners

To help participants to understand the needs of parents.

In a large group introduce yourself as a natural parent of your real
child/children e.g. — “I am Suguna. I am the mother of Prakash and

Vasudha”.

Divide the group into 3 small groups and give one of the following
tasks to each of the groups. Each group is given 30-45 minutes.

Group 1

Group 2

Group 3

“Recollect the various interactions you have had with the
different teachers of your school going child” (They were
asked to recollect real experiences). Make a list of the
aspects of the interactions you liked most and the aspects
that you did not like at all.

“Recollect one of the difficult times that your family went
through and the negative impact it was having on your
child’s’ education. How would you have liked your
child’s’ teacher to have interacted with you? What
aspects in her behaviour towards your child or yourself
would have made you feel comforted and reassured”.
Share with the other group members. Make a list of all
that the individual members shared.

This is a role play situation. The group has to plan for it
and perform it.

Plan for a parent-teacher meeting where 2 members of the
team are teachers and the others are parents. During the
meeting one of the parents is unable to support the
genuine demands of the teachers. The other parents have
to reflect and share some concrete steps they would
undertake to help the particular parent. Make a list of all
the suggestions.

In a larger group share your findings with the rest. Make a list of all
the sharings on the blackboard.

Do you find that the statements made by parents apply to your school

situation as well.

How will you make sure that you are developing a partnership with

your parents.
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UNIT : EXTERNAL SUPPORT AGENCIES

AIM :

To help participants to identify suitable organisations where they can

take children with disability for specialised help.
ACTIVITIES :

1. In the large group ask each member to note down a brief description
about 1 - 2 children in their classes who have a special need and for

whom they feel the need for support, from an external agency.

Z; Ask all participants to study the enclosed information on special

institutions providing professional help, in the region.

3. In groups of 4 to 5, ask the team to take individual cases which they
had made a note of and find appropriate institutions where they can go
for help by referring to the list. Course instructors to facilitate the

discussions.
EVALUATION ISSUES :

> How can you become more confident in the use of the information on

support agencies?

- What further steps do you need to take to ensure that you are able to
give better guidance to the children and families who need the above

information? _— \ndid
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DIRECTORY 2000

FOR DELHI & NATIONAL CAPITAL REGION

A Directory of Services for Persons with Special Needs

JAN MADHYAM

148, Zamrudpur, (Near Kailash Colony), New Delhi-116 048
Telefax : 6473525

=-mail : imadhyam@yahoo.com
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JAN MADHYAM s Directory

Type Eg_l-__“ 1 For mormnl & Disabled (Ph_\'SiCﬂU)’ Dis:lblcal& Vlﬁll?iii_]ll\;)lijﬁ(l))-__v_]

Address :

Telephone :
Fax :

Contact Person
Timing :

Fees :

Social Benefits:

Medium:

Age Group:
Transport :
Capacity :
No. of Staffs :

Residential Accomodation

Play Area :

Services Offered

Vocational Training

Specialist Services

Other Facilities

Memo

Sector D, Pocket 111, Vasant Kunj, New Delhi-110070

6896143

6132565

Mrs. Aruna Dalmia

Office:9:00-17:00, School : 8:30-13:30
Nil

Appliances arc given for free.

Hindi

4 plus yrs. to 14 yrs.

Yes (School Bus) for Rs. [00/month

363, able bodicd & Differently abled in cqual numbers
60-70
Nil

Yes

Integrated school, medical Services. Comniunity bascd Rehabilitation,
Vocational training. Child guidance centre

~

Textile, Computer, Carpentry. Stitching. Knitting. Art & Craft. Screen
printing. Dress designing, Electrical technicians course. Clay modcling. NBook

binding. Packaging, Masala grinding. Dari making, Beauticians course,
Zardosi, Home management

Physiotherapy. Occupational therapy, Yoga therapy. Reiki

Medical Scrvices. Publications

Revised: |May. Iyuy

84
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Genetics

Homeopathy

Homeopalhy (OPD)

Multidisciplinary
Services for Child
Development

Pediatrics

Pediatrics

Physiotherapy

Dr. Pulorma Shah

c/o Muskan

® 6468989. Or call Muskan

Dr. Anil Singhal

Clinic: 7393 Section B, Pocket 10, Vasant Kunj, New Delhi-
110070

6890747

Nehru Homeopathy Medical Collage & Hospilal
B-Block, defence Colony, New Delhi-24

Hospital: 4616775, Principal Office 1623803

9:00-13:00, 14:00-16.00. Sat. ~12:00 Sun closed.

Comprehensive Child Development Clinic
1/23 Shanti Niketan, New Delhi-110021

® Dr. P. N. Singh: 1671093, 4679438
Wednesday 10.00-13:00 (By Appointment Only)

Dr. (Ms) Molly Kakkar

DCWA, Zamrudpur Communitly Cenlre, Kailash Colany, New
Dethi-48

6427878

Dr. Hemlata Sehgal

Child Development Clinic, Dr. B. L. Kapur Memorial Fospital,
Pusa Road, New Delhi. Al VIMFANS too.

4623942

Mohinder Hospital (Physiotherapy)
C-5, Green Park Extn. New Delhi-110016

6852880~83, 6512800~3
9:30-12:30, 17:00-20:00
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GLOSSARY

NORTH DELHI

Ashakiran Home for Mentally Retarded Persons
Eclat Academy for Mentally Handicapped
Govt. School for Mentally Retarded Children
Poorli Learning Center

Sahara

Sociely for Child Development

Delhi Association of the Deal

Kulachi Manovikas Kendra

Savera Special School

School for the Handicapped

All India Confederation of the Blind
Navcheina

School for the Handicapped

SOUTH DELHI

Aanchal Special School for the mentally Iandicapped

Chetna

Indian Association for Special Education & Rehabilitation

Institute for Special Education ( by YMCA )

Model School for Mentally Deficient Children

Muskan Vocational Training & Work Center

National Institute for Mentally Handicappe

Navjyoti Institute for Mentally Handicapped

Okhla Center (Delhi Society for the welfare of Mentally retarded Children)

. Prerna School

. Sahan School

. Samadhan

- Society for Child Development

. Swavalamban

. Aclion for Aulism

. Educare center

. Ali yavar Jang Institute for the Hearing Handicapped

. All India Federation of the Deaf

- Paavan School for Hearing Impaired

- Promila Bai Chauhan Mook Badhir Vidyalaya

. Sociely for Rehabilitation & Research of the Handicapped
- Swarsudhar Sociely

- Bharal Blind Technical Wellare Socicly

- Institution for Blind (Branch)

. National Association for the Blind

26.
27,
28.

ASTHA (Alternative Strategies for the andicapped)
CARLENIDI I '
Delhi Cheshire Home
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Unit 3.3 : Changing Practice

The Master Trainers team from Deeplaya had conducted this unit as part of
their ‘Practice & Feedback’ session.

Methodology : The participants were asked to sit in one large circle. All of
them were given the reading material to read in 10 minutes. The leader of the
training team asked the group to reflect on the questions that he was going to
put to the group and the members were asked to note the answers on the
paper that they were given. The questions one at a time were the following :

What was the saddest event of my life at 5 yrs, 10-12 yrs, 18 yrs ?
What was the happiest event in my life at 5 yrs, 10-12 yrs, 18 yrs ?

The group was also asked to write on personal habits - 3 positive habits
3 negative habits

This was followed by the group sharing on what they had written and a
discussion on the changes that were triggered by these events. The group also
deliberated on what factors contributed to the positive or negative impact of
these changes. The discussion was concluded with the group being alert to
the different aspects that changing practice towards inclusive Education
would involve.

The participants felt that personalising a change process was an effective way
to understand the positive and negative factors and then apply it to the
present situation.

NOTE : There are many different ways in which management
consultants design sessions/programmes which focus on the
issue of bringing about change and on helping individuals
develop skills tofacilitate change. A study of these and their
possible addition into the pack could add value to the pack.
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